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PART | - ELIGIBILITY CERTIFICATION 12WY2

The signatures on the first page of this applicatiertify that each of the statements below coricgriie
school’s eligibility and compliance with U.S. Depaent of Education, Office for Civil Rights (OCR)
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the same
campus with one principal, even K-12 schools, napgtly as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgriades 7 and higher must take foreign language
courses.

The school has been in existence for five full getrat is, from at least September 2006.

The nominated school has not received the Bluedrilgrhools award in the past five years: 2007,
2008, 2009, 2010 or 2011.

The nominated school or district is not refusingRo&cess to information necessary to investigate
a civil rights complaint or to conduct a districte® compliance review.

OCR has not issued a violation letter of findingsite school district concluding that the nominated
school or the district as a whole has violated aneore of the civil rights statutes. A violatiagtter

of findings will not be considered outstanding IER has accepted a corrective action plan from the
district to remedy the violation.

The U.S. Department of Justice does not have aipgidit alleging that the nominated school or
the school district as a whole has violated onmarre of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question; or
if there are such findings, the state or distraed borrected, or agreed to correct, the findings.



PART Il - DEMOGRAPHIC DATA 12WY2

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 6 Elementary schools (includes&-
(per district designation): 2 Middle/Junior high schools

2 High schools
0 K-12 schools
10 Total schools in district

2. District per-pupil expenditure: 1329t
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Small city or town in a rural area

4. Number of years the principal has been in her/bgtn at this schoc 10

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in ajpdyschool

Grade # of Males |# of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 29 26 55 7 0 0 0

1 26 21 47 8 0 0 0

2 28 26 54 9 0 0 0

3 29 22 51 10 0 0 0

4 17 20 37 11 0 0 0

5 29 27 56 12 0 0 0

Total in Applying School: 300



12wy2

6. Racial/ethnic composition of the schc 2 % American Indian or Alaska Native

1% Asian

0 % Black or African American

0 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

88 % White

9 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of yoanasol.
The final Guidance on Maintaining, Collecting, éReporting Racial and Ethnic data to the U.S. Depant
of Education published in the October 19, 26@deral Registeprovides definitions for each of the seven
categories.

7. Student turnover, or mobility rate, during the 22101 school year: 14%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 20
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 23
until the end of the school year.

(3) Total of all transferred students [sum 01‘43
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.14
divided by total students in row (4). |~

(6) Amount in row (5) multiplied by 100. 14

312

8. Percent of English Language Learners in the school1%
Total number of ELL students in the school: 2
Number of non-English languages represented: 1
Specify non-English languages:

Spanish



12wYy2

9. Percent of students eligible for free/reduced-priceals: 31%
Total number of students who qualify: 93

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,lgupp
an accurate estimate and explain how the schoolleéd this estimate.

10. Percent of students receiving special educationces: 15%
Total number of students served: 46

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

3 Autism 1 Orthopedic Impairment

0 Deafness 2 Other Health Impaired

0 Deaf-Blindness 9 Specific Learning Disability

0 Emotional Disturbance 28 Speech or Language Impairment

1 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 2 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 17 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimUPE teachers, et 4 12
Paraprofessionals 9 0
Support staff

(e.g., school secretaries, custodians, cafetet@saetc.) 5 3
Total number 36 15

12. Average school student-classroom teacher ratibjghthe number of students in the school 18:1
divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: '
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13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 95% 95% 96%» 96% 96%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12WY2

Meadowlark Elementary School is a K-5, middle clasghborhood school with a yearly average
enrollment of approximately 320 students. The sthas been home to numerous district programs theer
past five years including the multi-handicappedstaom and the program for students with severe
behavioral issues. Our staff and students haveeithin this diverse community of learners. Accepéand
tolerance are key components of our school clim@tg.school community shows great pride in being
Meadowlark School “Bobcats.” This past year we wetecated to a school across town while we ankjous
await the opening of a new building. The resilientpur school was demonstrated as the transitiemt w
smoothly, and our students continued to demonstraigh level of learning even through this chafdges

is an example of our school community remainingifsa, despite unusual conditions, on the most
important aspect of education: student learning.

Five years ago marked a significant change in gveldpment of Meadowlark Elementary, a milestora th
guided us to the learning success our studenxgeriencing today. Through positive leadership, ou
notion of “education” and what a school should laoki sound like began to shift. All interactionshivi

our community became respectful, and collaboratias an expectation for everyone. Teams began to set
common goals and work together to achieve themcHiltren and adults were learning, and their ghowt
was being celebrated. High expectations were ésiegnl for everyone involved, in an effort to work
together to build a positive school community. Maathrk could not only see our mission more cledlyt,
we became more committed to its fulfillment: "Celgting Learning, Respecting Diversity, Building
Community.” Our mission statement is clear andevidn all that we do and believe. We periodically
compare our actions to our mission statement tarerthat our actions correlate with what we believe

Now, five years later, our school functions as a&ltwiled machine,” for lack of a better phrase.
Collaboration is the foundation of Meadowlark Elert@ey and is the key to our success. We contingeto
yearly, school-wide goals. Our school goals revalreund literacy, with an emphasis on writing. Each
collaborative, third through fifth grade team seteam goal based on data from the state assessmént
our primary grades base their goals off of locakasments. Every learning goal in the buildingeid to a
measurable data set. Five years ago this was aridous paradigm shift for staff; however, we qujickl
learned that having a focus was the first steplaBotatively, grade level teams continue to anastrelent
data, use it to guide instruction, set maintainalsl@demic goals, and celebrate when we meet tluzde. g
This process is the strength of Meadowlark bec#ugees us a framework to identify strengths and
weaknesses at the school and individual studeat.l®nce unique abilities have been identified aneeable
to provide intervention and enrichment to individstadents. Essentially, we set our sights on where
want to go and take the necessary action in ocdexatch our destination. As a result, we are caotisly
setting and resetting high expectations for botiselues and our students.

Many elements make Meadowlark Elementary worththefBlue Ribbon status. Due to our focus on
student learning, our students consistently scerg kigh on state and district assessments imedisa The
climate in the school is outstanding - based oeneteacher and parent surveys. Along with our excéd
success, we have traditions that aid in buildind) maintaining a strong sense of school community. O
annual activities include a school-wide chili suppged carnival where parents and staff work togethe
create a socially bonding experience for all. Weehanuffins for moms” and “donuts for dads” to prde
time for parents to interact with their childrenaight hearted, social manner at school. TherRareacher
Organization is dynamic; they act as ambassadotséoschool and raise money for learning toolshsas
technology in the classroom. Meadowlark Elementdsg has a strong tradition of parent involvemarihe
classroom. The success of the students is diregitijed to our implementation of the Professioredrning
Community (PLC) model. Shared leadership has eteMatir school to a level where all staff, studesuts]
stakeholders are involved and committed to exceieMeadowlark’s community is very respectful and
positive, motivating students to show pride in tketmes and ownership in their learning.
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PART IV - INDICATORS OF ACADEMIC SUCCESS 12WY2

1. Assessment Results;

A. Meadowlark Elementary continues to strive tadgaacademic excellence. With an increasing emphasis
on student performance, the students and stafieaidelwlark Elementary have surpassed expectations on
the state PAWS assessment. As a school we hawedsicothe 98 percentile in each of the last three years.
Last year our student body performed at 95% preficy in reading, 97% proficiency in writing, and’88
proficiency in math.

Meadowlark Elementary consists of Professional hiegr Communities which determine essential
outcomes and meet weekly throughout the year tga#s and assess student performance on each
outcome. These outcomes, along with a goal of 90Bigher proficiency on each assessment, are shared
with all students and support staff to foster s¢twdde ownership of excellence.

From these on-going assessments, students raadizaliue of setting and obtaining goals on a caatin
basis. Setting high expectations and surpassingtet of established proficiency have become an
embedded part of the school culture. All vested bensicollaborate to achieve proficiency in all arait
areas.

Each standardized assessment correlates withutssipof excellence. Students view assessmerds as
additional avenue to demonstrate their abilitiesleBration assemblies held before and after stelimdat
assessments motivate students and acknowledgedaaiplification of hard work and academic
excellence.

Meadowlark Elementary has developed a school @aftacused on learning and achieving at the highest
levels.

B. The evaluation of data is a crucial componerdur success at Meadowlark Elementary. As a saheol
evaluate trends within our data and modify insioual strategies to better meet our students’ ndads
2006, Meadowlark implemented a building-wide, Pssfenal Learning Community philosophy with a goal
to improve student learning and instructional pcast Since committing to this philosophy, student
performance on the state standardized assessneimpr@ved throughout the grade levels. Not only the
percentage of students proficient increased, tingbeu of students scoring advanced increased stuiaditan
as well.

Students at the third grade level increased frot géoficient plus advanced in 2006-2007 to 100%
proficient plus advanced in 2010-2011 in the afeaath. This same subgroup had a 15% increasesin th
number of students advanced during this five ypansThe subgroup of third grade free/reduced-price
meals/socio-economic disadvantaged students wa&é pégficient for the past three years as a meakurab
subgroup in mathematics. In the area of reading sdime grade level increased 31% in the number of
proficient plus advanced during the same five yeBne number of students identified as advanced
increased from 8% in 2006-2007 to 41% in 2010-2011.

Fourth grade students showed high levels of acmew as well. During the past five years, an aweieg
92% of fourth grade students were identified adigent plus advanced in the area of mathematibe. T
subgroup of special education students performed average 92% proficient with an increase of 4%
advanced scores over the past three years. In¢heofireading, scores increased 23% from 2006-&)07
2010-2011 in the number of students found to bégeat plus advanced. The overall number of stislen
found to be advanced went from 21% to 48% duriregstime period. In the subgroup of free/reducedpric



meals/socio-economic disadvantaged students théemoh proficient plus advanced increased 6% dver t
past three years with an overall increase of 17% avk advanced.

At the fifth grade level, an average of 97% of stud were proficient in the area of mathematics tvwe
past five years. The number of students identdfi@@dvanced increased from 41% to 53% during tine sa
period. In reading, students increased 23% in tmeber of proficient plus advanced scores. The nurobe
advanced scores increased from 17% in 2006-2000%0in 2010-2011. In the subgroup of free/reduced-
price meals/socio-economic disadvantaged studérsiumber of proficient plus advanced increaséd 40
over the past five years. The students scoringerativanced range increased 35% within the same
subgroup.

Students are continually scoring at proficientdvanced levels on the state assessment. Our dtassken
dramatic gains in several areas. These gains tateuged to our Professional Learning Community
philosophy. Within this philosophy there is a sysé¢ic approach to intervention and

enrichment. Assessments directly target the ideatibn of students who require additional suppartvell
as students capable of enrichment within the samtent. By addressing both levels of student
performance, we are seeing significant gains imtimaber of students scoring proficient and

advanced. Another common component is our abityaintain proficient and advanced scores even
though the percentage of students within the sulpod free/reduced-price meals/socio-economic
disadvantaged students has increase over theguagehrs.

Student learning is the focus at Meadowlark Ele@gn{The staff will continue to evaluate trendsrfdu
within standardized assessment data and applyftheings to the overall instructional practicefig will
continue to allow us to maximize student learniontgptial and success.

2. Using Assessment Results:

Data is one important key to improving studenth@ay. At Meadowlark Elementary School we
systematically use data to shape instruction ta theendividual needs of students. We take theafise
student data to a higher level by basing our pesbesil development on evidence of student leariiveg.
look at areas in which our students struggle asddmur professional development in those areas. Th
creates a system that helps us, as educatorsagecoeir content knowledge to become better instsiat
the areas where our students are not demonsttatingng at our expected level.

Five years ago our school made a commitment toreriBat the core of every decision is student
learning. As a school, we needed to create a syiahallowed us to closely monitor student leagron a
timely basis and this thought process lead usadntiplementation of daily intervention and enricimirigéme
for all students. We defined our agreed upon stady] (or essential outcomes), based on stateisinidtd
standards, student data from the state assessnteatlaool level assessment, and existing scope and
sequence. Our professional teams created rubrice@nmon assessments based on each essential
outcome. Currently, outcomes are taught for twihtee weeks in the regular classroom. Each stuslent
assessed, and students who demonstrate proficieoeiye enrichment in small groups, while studewots
demonstrating proficiency receive interventionnmadl groups. The certified staff member having the
highest percentage of proficiency among studerdssgyned the intervention group for that outcohie
theory behind this is simple; the teacher withtitghest level of proficiency communicated in a fasithat
enabled students to succeed. Students are prowitled rubric for each essential outcome or leaynin
goal. Each student is updated on their level ofjss roughly every two weeks. This process hawatl
students to demonstrate proficiency and learninigeit own pace because we are able to accommodate
struggling learners and challenge our accelerdteteats. In the end, all students are expected to
demonstrate learning at a high level; our systdowal struggling students a little longer to achiévat goal.

This method of data collection also drives the tldarning and professional development within the

building. At Meadowlark Elementary School every nibemof the staff is a continual learner. We believe

that adult learning must be tied to student dathsahool goals, and must translate into improvsttuiction
9



and learning in the classroom. This expectatidieiag met through sustained, weekly staff develagme
training. The weekly development occurs in hourglomeetings during teacher preparation time. The
meetings consist of researching professional téxiitding shared knowledge in our focus area, aretd
discussion in regard to individual student perfano®data. Staff share data from common assessamhts
compare teaching strategies that lead to the ssicdetudents. As mentioned above, the teacherthdth
highest rate of student proficiency not only teactie intervention group, they also share strasegith the
rest of their teaching team. Our students are dstreting a high level of learning, so this procefss
building shared knowledge is proving very effective

All of these practices and strategies are reviewiguin weekly team meetings and monthly with thegpd
group. Parents are informed when each essentiedmetis being taught in the classroom. Our state
assessment data is presented to parents at thnlegof each school year and published in thelloca
newspaper. The general public, along with our scbemmunity, also have access to our school’s state
assessment data via the Wyoming Department of Edutawebsite.

3. Sharing Lessons L earned:

Meadowlark Elementary School has had many oppditsrio share successful strategies with otherasho
around the states of Wyoming and Montana, as sdte national level. We have become a districtehod
for school improvement, and other schools fromdisérict observe our collaborative meetings and
intervention methods. The strategies shared at Meladk Elementary have been implemented throughout
the district. The essential learning outcomes erkhy staff have also been adopted by other schothe
district, and the model used in creating our esslemtitcomes is being replicated as other schosfisel

their learning outcomes.

Meadowlark Elementary is also influencing the edioceof students throughout Wyoming. Schools from
other communities within the state have visited ttweaark to become familiar with the strategies trat
making our students successful learners. They ebs@ilaborative meetings, intervention and enriehin
groups, and have question and answer time with &afe schools have visited more than once. @i st
members have also traveled to other communitiagnarthe state to present on school improvement. The
principal has conducted sessions with the Wyomiegddtment of Education on team building and school
improvement, and he has presented at the Wyomisgad#ation of Elementary School Principals state
conference in the area of school improvement.

The school’s influence is also stretching beyomdieslines. Meadowlark is working closely with asoh
district on the Northern Cheyenne Reservation imidoa in the area of school improvement. Nationally
the principal along with two facilitators, have bessked to represent Meadowlark Elementary by ptesg
specific school improvement strategies at the Mali®@eading Recovery Conference this June in
Washington, D.C. Meadowlark Elementary School'atstgies regarding school improvement and team
building under the Professional Learning Communitdel are also featured on thiéhingsplcwebsite.

Our school community is proud of the success ofstuglents. We consider it an honor to share anstass
other educators in helping devise strategies amitalum that aid in the quality education of all
students. We have had many opportunities to inflaexducation, and we hope to continue to be placad
position to share.

4. Engaging Familiesand Communities:

Parents and community members are involved in nonsawvays at Meadowlark Elementary School. We
have a very strong Parent Teacher Organizationgfdwgp meets once a month, and one of their primary
tasks is fundraising. The goal of our fundraisiagthe past two school years has been to provide ea
classroom with a document camera, projector, andBMBoard. By the end of last school year, we had
those items in every kindergarten through fifthdgralassroom. This technology has given teachevs ne
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tools that have proven to be essential to studambing. The purchases directly support our schwitihg
goal by allowing teachers to share student writingiediately upon completion. Once a year, all paren
including our PTO, are invited to meet with thedaiior of Elementary Education. During this meeting,
ask parents to discuss current programming and swdg@estions in regards to how the school can ingoro

We have an open door philosophy at Meadowlark Efeang, and parents are asked and encouraged to
participate in learning activities at the schoohmy parents spend time helping with centers, rgagliaups,
and math groups. Community members, such as tlyedVijpolicemen, and firemen have been asked to
volunteer and spend time participating in the etlanaof our children. They read books and explairatv
they do at their jobs.

Teachers communicate expectations to parents &etjianing of the school year. Each parent attends

meeting and/or receives all expectations in wrijtangd these expectations are communicated connual
throughout the year. One of those expectatiornsaitsdne hundred percent of our parents attend paren

teacher conferences, and we meet this goal regul&ié have very high expectations for parental supp

and student achievement.
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PART V - CURRICULUM AND INSTRUCTION 12WY2

1. Curriculum:

At Meadowlark Elementary School, we take prideatebrating learning, respecting diversity and bogd
community within our school; it is our mission. Toenstant collaboration of teachers and studeritdsbu
upon the strengths of all and empowers us to befeidearners. Our core curriculum is aligned waitin
state standards. It also allows us to provideterimdividual needs of our students, while stilimining a
rigorous learning environment.

Our math curriculum is used across all grade leamrtssupports our school mission of respectingrditye
This spiraling curriculum, aligning to our distristate and NCTM standards, provides students with
numerous opportunities to return to concepts presholearned. This promotes retention of matenial a
success in learning. Students build critical thiigkskills, allowing them to construct meaning imioas
ways. These skills also support the connectiasthbol and community by giving our students thdstoo
they need to be successful outside of the classroom

Our reading curriculum incorporates a variety eficting methods that best meet the needs of our
students. All grade levels practice a balancedalite framework. Numerous reading methods, suckad r
alouds, shared reading, independent reading, guéeting and literature circles, promote studeotsss
and allow our students opportunities to improvealmeg comprehension and skills.

Meadowlark School believes every child deserveogportunity to become successful. Our writing
curriculum centers on around essential outcomesateadesigned to directly correlate with learning
standards. Vertically and horizontally aligned aumes promote unity across grade levels within our
school. Through our Professional Learning CommesifPLC) and intervention and enrichment groups, we
as educators, are able to meet the needs of dérstsl We believe that every child can see their
accomplishments - allowing them to take ownersliigheir own learning and successes through the tjrow
they undergo.

Our science curriculum correlates with the Natiddeilence Education Content Standards. The social
studies curriculum is based upon our state stasdBath the science and social studies curriculums
encourage our students to engage in the materalgh the process of inquiry and critical thinkiigpth
subjects are embedded into our balanced literagsoaph.

The school provides opportunities for our studémisxplore other areas of interest. There are progfin
visual and performing arts, physical educationtméalitrition, and technology. Each of these teasher
implement curriculum that integrates standardsiierggaging and rigorous manner. Students connect an
relate the arts to other disciplines and to socidigny students choose to pursue their interedtseimrts
based on the foundation they received at Meadovitientary School.

It is obvious to our school community that our tears and students are dedicated to making leaauntpp
priority. Our uniqgue community of learners celebsliearning and respects diversity within our sthoo

2. Reading/English:

Meadowlark Elementary’s reading curriculum andrinstion is not a published curriculum, but insteads
an on-going, teacher developed, literacy framewigidadowlark Elementary chose to use the balanced
literacy framework because research shows it thvdest approach in teaching all students inratig
levels. Within the balanced literacy framework cteers apply various instructional methods througtiosi
day in whole group, small group, pair, and indiatsettings. These literacy elements; read alaidsed
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reading, independent reading, guided reading amcture circles, all reach and meet the needaridws
levels of readers.

Students at Meadowlark Elementary acquire theindiational reading and comprehension skills through
various means within the classroom and beyond .eRiansive, leveled, reading library provides teaxhe
with appropriate reading material to match theitgtéind interest of their students. In additionmrptigh
whole group read aloud and shared readings thbdeamodel the reading process and comprehension
strategies. Small group instruction, through guidsstling groups and literature circles, allows appate
placement of students in instructional readinglevEeachers give immediate and continual feedlback
students work in their zone of proximal developméiat provide this feedback, all K-5 teachers aagtd
to record reading behaviors and strategies anganéhese records, which guide daily instructian fo
individual students. Buddy reading and independegdiing of self-selected texts give students exddnd
time to enjoy and practice reading and compreharsils modeled earlier. Research explicitly shokat
teaching writing skills improves all below, averagad above grade level reading and comprehenkilis s
Teachers receive extensive training and expliclefiag in the balanced literacy framework, incluglloth
reading and writing. Through ongoing professiorelalopment and diligent practice of the components,
teachers hone their instructional methods. Beybadlassroom, in the course of our weekly team imgst
engaging discussion of professional text increase&nowledge on how students take on reading. To
increase student knowledge, awareness of literadmehow to read various genres, Meadowlark’sitian
piggybacks onto classroom instruction by focusindext structures.

Early intervention provides at-risk first gradedstats with intensive one-on-one assistance bydinga
recovery teacher. Additionally, a language art<hist provides instruction within small groupsstéidents
performing below grade level in first grade anddr&). Students reading above grade level may advance
the grade level appropriate to meet their reade®gs in a small group setting.

3. Mathematics:

Meadowlark Elementary strives to meet the matharahtieeds of our student population through theofise
sound, research-based instructional practice. Ukimdeveryday Math curriculum K-5 for our instruti
provides consistency and uniformity for our studentConcepts in this program spiral, meaning &tisp
revisited repeatedly in variety of ways and inciregislepth, and using different examples and costét
span multiple grade levels. Teachers provide ehgihg material and resources to meet the needs of
students who struggle, as well as enriching thdse excel by addressing various learning stylebe T
regular use of differentiated instruction recogsitteese differences, and targets instruction, iiesy and
flexible grouping practices to more effectively mtee needs of each student in a heterogeneous clas

Teachers at Meadowlark support active studentqgiaation in math lessons by incorporating manipuéat
and hands on participation through scaffoldingriretion. Concrete, real-life examples make the eptx
meaningful and memorable to students. Frequenssisgnt of the developing proficiency levels of all
students in the class allows instruction to beed#htiated to meet the needs of individuals. Taachse
assessments that both diagnose student strengitks/@gses and inform instructional decision-making.
Formative assessments provide information on stunterceptual/skill development as well as informati
on the effectiveness of instructional activitiesl @nouping practices.

Teachers supplement the program to fill in gapgastruction and to meet the needs of individualghe
classroom. This includes frequent practice of begioputation skills to build mastery of proceduses
quick recall of facts, often through games and akelxercises. The Math Recovery program provide a
powerful mathematics intervention framework thaiags unique techniques and assessment tools
struggling students need to achieve lifetime result

Instruction at Meadowlark is enhanced with the afsechnology to improve student instruction and
engagement. Many classrooms use a SMART Boardrilasidevice to deliver hands on instruction for
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students and increase student engagement. Digitireidulum is used to model and improve student
acquisition of the general curriculum.

4. Additional Curriculum Area:

As part of a school-wide health program the artsiaphysical education and guidance departmenis ha
developed a character education curriculum ca@leldcat Pride This program directly supports our mission
of, “Celebrating Learning, Respecting Diversity, andilBing Community.”

We have identified eight character traits that @& fire essential elements in a child’s developmidmse
traits are respect, responsibility, kindness, carimoperation, team work, positive attitude, aglft s
control. Brightly colored banners are hung in théway as a daily reminder of our expectations.

Each character trait is used as a theme for a m@hthtrait theme is highlighted on the daily
announcements where the principal gives an exaamafr reminder of how to demonstrate that behavior
Classroom teachers are each given a small podtetivei trait of the month. They hang the posteheir
classroom, and this helps them to emphasize eaddifistrait throughout the month. Students are
recognized by staff members for displaying posibedaviors by getting a Bobcat Pride slip. Theges sire
displayed on the Bobcat Pride board in the frofitdral are submitted for a weekly drawing for snpaikzes
to help to reinforce the positive behaviors. Thipmorts the, “Building Community” piece of our nmims.

The program has been modified over the past fewsyt® include special colored slips for recogrgzin
kindness and respect. Each Monday, a travelindhyreppresented to the class with the most colslipd
submitted during the previous week.

During the five years the plan has been in plaeetimbers of recognition slips have increased ygearl
while the numbers of office referrals for misbelmhave continually declined. Any staff member talk

to any student about showing their Bobcat Pridd,stndents know what is expected and what to do. Ou
students feel a great deal of pride in being a Bbbc

5. Instructional Methods;

Meadowlark Elementary School differentiates indinrcbased on our students' diverse needs. As a
Professional Leaning Community (PLC), we are ablertsure high levels of student learning and
achievement through daily modification and suppletaitton. We use standards-based learning outcames t
guide our instruction in all areas.

Numerous methods are utilized in the area of lgst Meadowlark Elementary School to meet therdive
needs of our student subgroups. Such methods ietcfuided reading groups based on individual
instructional reading levels within the classro@majvidual instruction through Reading Recoveryosier
group reading intervention with a Reading Spediadisd Special Education. Writing instruction is
differentiated through small needs-based groups.grbups meet on a daily basis, and the instrugion
developed by the grade level PLC teams based ametbs of that group. Literacy instruction is also
differentiated through our Gifted and Talented paog, (Seminar).

Additional methods for meeting the needs of oudenis are incorporated in the area of math. A commo
curriculum is used throughout all grade levels.lHasson provides opportunities to adjust the lesso
through modification and enrichment activities. Baay Math is also designed to repeatedly presamt a
build upon core concepts throughout all grade kewdhth Recovery and math groups, Special Education
and differentiated instruction in the classroomvpte venues for all students’ success.

Technology is embedded throughout the curriculuim wariety of ways to support instruction. The
computer lab is accessible to all students, asagdihptops and iPads which are available for chetkOur
school also utilizes Flashmasters for individualif®ct practice, iPods, and document cameras tmaid
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differentiated instruction. Our school purchasés lgtenses for a variety of educational progranas tan be
tailored to meet the varying needs of our students.

Additional services are provided for students whaddit from individualized support. Such serviaesude
one-on-one paraprofessionals for ESL students e sts with special needs. After school programs,
occupational therapy, physical therapy, speecHamgliage therapy, and counseling services are also
provided.

6. Professional Development:

Meadowlark Elementary follows more than just a tpeom” for professional development. Our team has
created a culture of collaboration that lives arehthes the true Professional Learning Community
philosophy. We are committed to working collaliiwely in an ongoing process of collective inquamyd
action research to achieve better results fortilndests we serve. In order to meet and maintaimigjie
expectations we set for ourselves and our studesteperate under the assumption that the key pooved
learning for students is continuous job-embeddathiag for ourselves as educators.

On a weekly basis, grade level teams consistiraglofinistrators, teachers, specialists, and paregsafnals
come together to accomplish one common goal: taakgand enrich student learning. During these
meetings, we analyze data to inform and drive obass instruction - all of which is aimed towardsetirg
the unique needs of each of our students. To lpidch our current instructional schema, skills, and
expertise of each team member, we utilize strasdgerned from reading current, research-based
professional texts. Through the use of our teank lgti®cussions, we have been able to consistenplyave
our pedagogical knowledge and ability to meet theds of our students

In addition to meeting with our grade level teams,also collaborate once a month with another giewkd
team to discuss our professional readings andmuetassroom instruction. These discussions halgetie
to align our curriculum and instruction across ginede levels as well as serve as a way to leam éach
other. During district in-service days throughd tear, time is allocated to vertically align was
learning outcomes based on academic standardsapeame levels. This collaborative effort has aldws
to increase and maintain high student expectatodsunite the teaching staff within our schoolinuéitely
resulting in a high level of student performanceas the board. Meadowlark has learned how to use
collaboration which focuses on student achieverasra means for effective professional

development. Meadowlark Elementary’s example haseda ripple effect, impacting the professional
development of other schools in our district anse the state of Wyoming.

A lot of schools may say they do these things,ifgdu walk into Meadowlark you will be able to seeery
member of our staff living this collaborative ptatgphy and growing together as educators.

7. School Leadership:

Meadowlark Elementary School operates under a dheaglership philosophy. The building structure
consists of one principal, two educational faditita, and roughly forty-five certified and classdi

staff. The educational facilitators spend halfhdit time supporting at-risk students in literashjle the
other half of their time is spent modeling literaayd/or math and facilitating team meetings. Theet
structure consists of grade level based teamgetimas include both certified and classified staffging
from classroom teachers, paraprofessionals, stieacihers, counselors, and the principal. The two
educational facilitators expedite team meetingsa @reekly basis.

The primary focus of all team meetings is studeatiing. Minutes from each meeting, along with
documents such as formative assessments and rumédsirned into the principal for review and kiepa
binder for easy reference. This system allows tivejpal to monitor the implementation of policiasd to
support staff in their endeavor of meeting the efguens of our school community.
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The school principal takes a very active role im ¢lducation of all students. He is an instructideadier that
team teaches and models lessons for staff. Ifirdfiesemester of every year the principal is a foenof a
team and is responsible for attending all of teaht's meetings. He will also periodically attendestteam
meetings to offer support and guidance. The praidgkes a small group of students on a daily basis
provides instruction based on the current outcoeiegbtaught in the classroom. Instruction will dehsf
intervention on a skill in which students are stlimy or enrichment on a skill they have mastered.

In a shared leadership environment, it is very irtgod that staff view themselves as a team. Eadh st
member is asked to lead team meetings and sharenatsuccessful teaching strategies. Staff cahstan
talks about becoming a great team. Our definitiosimple; a great team is a group of individual® ndfuse

to let each other down. The staff and communitiledowlark School truly believe this. We take
responsibility for our students’ learning and helth other accountable by sharing data and cresttisgd
goals. At the opening of every year, the principaglanizes staff development in the area of theacho

goal. Motivational and team building activities amtertwined within the training. While operatingder

this leadership philosophy, Meadowlark Elementariyd®l has made tremendous gains in student learning
as evidenced by state and local assessments.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade:Test: PAWS
Edition/Publication Year: 1/2006 Publisher: PEARSO

2010-2011 2009-2010 2008-2009 2007-2008

Testing Month Mar Mar Mar Mar
SCHOOL SCORES

Proficient plus Advanced 100 98 98 90
Advanced 71 50 50 26
Number of students tested 37 59 59 49
Percent of total students tested 100 100 100 0 10

Number of students alternatively assessed
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students

Proficient plus Advanced 100 100 100

Advanced 57 67 67

Number of students tested 13 12 12 9

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1 1 1
3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 3 2 2 2
4. Special Education Students

Proficient plus Advanced 82
Advanced 18
Number of students tested 7 7 7 13

5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 1
6.

Proficient plus Advanced

Advanced

Number of students tested

NOTES:

20@5-20)
Mar

88
56
34
100

The 2009-2010 and 2008-2009 data is identical duleet fact that the Wyoming Department of Educatimhnot use the 2002010

data for AYP. The scores reported here reflectitita used for AYP.
12wWY2
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Best: PAWS
Edition/Publication Year: 1/2006 Publisher: PEAREO
2010-2011 2009-2010 2008-2009 2007-2008 2006-20)

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Proficient plus Advanced 91 85 85 72 60
Advanced 41 39 13 14 8
Number of students tested 38 55 60 53 36
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 0 0 1 1
Percent of students alternatively assessed 0 0 0 2 3
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient plus Advanced 82 70 83

Advanced 33 26 3

Number of students tested 13 19 12 9 6

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1 1 1
3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 3 2 2 2

4. Special Education Students

Proficient plus Advanced 94 40

Advanced 46 5

Number of students tested 5 10 3 11 8

5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 1
6.

Proficient plus Advanced

Advanced

Number of students tested

NOTES:

The data tables above are the Language Arts soepesgted by the Wyoming Department of Educatiore WDE combines
Reading & Writing assessments to create the Lareydaig score. The WDE does not report the langaaitgescores as percent
advanced, they only report the combination of parpeoficient and advanced. After a discussion wWitta Kumi, we disaggregated
the data at the building level in order to reporbfstudents advanced. We did the same for allsyimacanguage Arts, including
building level scores reported in 2010. These scoreude all students.

12WY2
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade:®Best: PAWS
Edition/Publication Year: 1/2006 Publisher: PEAREO
2010-2011 2009-2010 2008-2009 2007-2008 2006-20)

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Proficient plus Advanced 95 92 92 86 96
Advanced 56 35 35 38 53
Number of students tested 57 50 50 36 48
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively assessed
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient plus Advanced 95

Advanced 52

Number of students tested 22 9 9 8 7

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1 1 1 1
3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 3 3 3 1 5
4. Special Education Students

Proficient plus Advanced 91 92 92

Advanced 38 14 14

Number of students tested 11 12 12 8 6

5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 1
6.

Proficient plus Advanced

Advanced

Number of students tested

NOTES:

The 2009-2010 and 2008-2009 data is identical dulee fact that the Wyoming Department of Educatiizhnot use the 2002010
data for AYP. The scores reported here reflectitita used for AYP.

12wWY2

19



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Best: PAWS
Edition/Publication Year: 1/2006 Publisher: PEAREO
2010-2011 2009-2010 2008-2009 2007-2008 2006-20)

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Proficient plus Advanced 97 96 91 76 74
Advanced 48 44 38 19 21
Number of students tested 59 50 52 37 49
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively assessed
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient plus Advanced 98 97 92 55 74
Advanced 35 49 18 10 29
Number of students tested 22 21 10 8 7

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1 1 1
3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 3 2 3 1 5
4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 8 5 7 6 6
5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested

6.

Proficient plus Advanced

Advanced

Number of students tested

NOTES:

The data tables above are the Language Arts soepesgted by the Wyoming Department of Educatiore WDE combines
Reading & Writing assessments to create the Lareydaig score. The WDE does not report the langaaitgescores as percent
advanced, they only report the combination of parpeoficient and advanced. After a discussion wWitta Kumi, we disaggregated
the data at the building level in order to repbe percent of students advanced. We did the sanadl fgears in Language Arts,
including the building level scores reported in @0These scores include all students.

12WY2
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STATE CRITERION-REFERENCED TESTS

Grade: Eest: PAWS

Edition/Publication Year: 1/2006 Publisher: PEAREO
2010-2011 2009-2010

Subject: Mathematics

Testing Month Mar
SCHOOL SCORES

Proficient plus Advanced 100
Advanced 53
Number of students tested 58
Percent of total students tested 100

Number of students alternatively assessed
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient plus Advanced 100
Advanced 47

Number of students tested 17

2. African American Students
Proficient plus Advanced

Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient plus Advanced

Advanced

Number of students tested 2
4. Special Education Students
Proficient plus Advanced

Advanced

Number of students tested 4
5. English Language L ear ner Students
Proficient plus Advanced

Advanced

Number of students tested

6.

Proficient plus Advanced

Advanced

Number of students tested

NOTES:

Mar

95

49

40
100

2008-2009

Mar

95

49

40
100

2007-2008
Mar

98
49
52
99

100
50
10

20@5-20
Mar

95
41
40
100

80
30
10

The 2009-2010 and 2008-2009 data is identical dulee fact that the Wyoming Department of Educatiizhnot use the 2002010

data for AYP. The scores reported here reflectitita used for AYP.
12WY2
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: best: PAWS
Edition/Publication Year: 1/2006 Publisher: PEAREO
2010-2011 2009-2010 2008-2009 2007-2008 2006-20)

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Proficient plus Advanced 97 91 87 83 74
Advanced 40 43 31 14 17
Number of students tested 60 55 41 53 41
Percent of total students tested 100 100 100 99 100
Number of students alternatively assessed 2 1 3
Percent of students alternatively assessed 5 2 7
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient plus Advanced 98 96 92 58
Advanced 41 28 4 6
Number of students tested 17 15 8 10 10

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 2 1
3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 2 4 2 5 1
4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 7 7 9 5 7
5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 1

6.

Proficient plus Advanced

Advanced

Number of students tested

NOTES:

The data tables above are the Language Arts soepegted by the Wyoming Department of Educatiore WDE combines the
Reading and Writing assessments to create the lagieghirts score. The WDE does not report the langaaig scores as percent
advanced, they only report the combination of parpeoficient and advanced. After a discussion wWitta Kumi, we disaggregated
the data at the building level in order to repbe percent of students advanced. We did the sanadl fgears in Language Arts,
including the building level scores reported in @0These scores include all students.

12WY2
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient plus Advanced 98 95 95 91 93
Advanced 58 44 44 37 49
Number of students tested 152 149 149 137 122
Percent of total students tested 100 100 100 99 100
Number of students alternatively asse: 0 2 3 2 4
Percent of students alternatively assessed 0 5 3 2 4
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient plus Advanced 97 96 96 89 86
Advanced 51 53 53 48 45
Number of students tested 52 29 29 27 23

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1 4 4 2 1
3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 8 7 7 8 6
4. Special Education Students

Proficient plus Advanced 920 96 96 84 75
Advanced 36 20 20 36 33
Number of students tested 22 25 25 28 21

5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 2 0 0 1 0
6.

Proficient plus Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

12wWY2



STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: Weighted Average

2010-2011| 2009-201C| 2008-200€ | 2007-200€  2006-2007

Testing Month
SCHOOL SCORES

Proficient plus Advanced 95 90 87
Advanced 43 41 26
Number of students tested 157 160 153
Percent of total students tested 100 100 100
Number of students alternatively asse: 0 0

Percent of students alternatively assessed 0 0 2
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient plus Advanced 94 87 86
Advanced 36 35 12
Number of students tested 52 55 30

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1 1 4
3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 8 8 7
4. Special Education Students

Proficient plus Advanced 87 84 65
Advanced 25 36 14
Number of students tested 20 22 19

5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 1 0 0
6.

Proficient plus Advanced 0 0 0
Advanced 0 0 0
Number of students tested 0 0 0
NOTES:

12wWY2

77
15
143
99

77
11
27

49

22

70
15
126

100

61
13
23
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